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Session Goals 

• To discuss the theoretical underpinnings and 

research connected to SLW 

 

• To present Humber’s model for ESL 

communications courses & share experiences 

teaching academic writing 

 

• To discuss the need for students to interact with 

a text and respond critically in writing using 

appropriate citation/documentation skills 
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Humber Institute of Technology & Advanced Learning

  

 

Virtual Tour 

http://www.humber.ca/virtualtour/vt360/ 

 

 

 

 

School of Liberal Arts & Sciences 

• English Department 

• Writing Centre (ESL Services) 

• English for Academic Purposes 
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What’s the need? 

• Increased diversity of student populations 

• International students  

• Domestic second language learners 

 

• In 2010, 18% ELLs 

• 34% part of the Business School 

• ¼ of all students in the ESL stream 

 

• Second language writers have become an integral part 

of writing courses and programs 
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Framework 

What does research tell us about SLW? 
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SLW: Generalizations from Research 

1. “a second language student writer is simultaneously 

grappling with language acquisition and writing 

proficiency development” 

 

2. “second language student writers have not had 

adequate exposure to the English language, 

particularly written English” 

 

3. “their prior experience with academic L2 writing is 

likely to be limited” 

 

       (Ferris, 2009) 
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BICS vs. CALP Framework 

• Basic Interpersonal Communication Skills 

• acquired naturally in relatively short time 

 

• Cognitive Academic Language Proficiency 

• includes advanced vocabulary and grammar 

knowledge as well as strong literacy and critical-

thinking skills 

• much longer to acquire 

 

      (Cummins, 1979) 
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TESOL’s Position Statement (2010) 

• Acquisition of Academic Proficiency in English at the 

Postsecondary Level 

 

“Successful participation in academic and professional 

discourse communities such as business, science, 

engineering and medicine requires a strong foundation 

of very advanced language and common core academic 

skills.  To participate successfully at the postsecondary 

level, learners require additional knowledge and 

expertise in content, specialized vocabulary, grammar, 

discourse structure and pragmatics.” 
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CCCC Position Statement (2009) 

“the acquisition of a second language and second-

language literacy is a time-consuming process that will 

continue through students’ academic careers and 

beyond….Furthermore, most second language writers 

are still in the process of acquiring syntactic and lexical 

competence – a process that will take a lifetime” 

 

 

So, how can we support this process at the postsecondary 

level? 
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Teaching COMM/ESL at 

Humber College 

      Overview 



Placement Process 

•English Placement Test (writing sample) 

 

•Part of admissions application  

 

•Read by a team of markers 

 

•Placed in appropriate COMM or ESL course 
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English Placement 

Test (Writing Sample) 
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COMM or ESL 

Initial Assessment in Test 
Centre (required for 

application) 

COMM Stream 

COMM 100: 
Remedial 
English 

COMM 200: 
College English 

COMM 300: 
Workplace 

Writing 

ESL Stream 

ESL 150: 

Basic Writing & 

Grammar Skills 

ESL 200:  
Summary & 

Essay Writing 

ESL 300: 
Workplace 

Writing 

15 



Curriculum Overview 

COMM 100/ESL 150 

• Extended paragraph writing;  focus on sentence skills 

 

• COMM 200/ESL 200 

• College English/Essay writing 

• Argumentation, Persuasion, Summaries and Essays 

• Reading and Writing (and grammar review) 

 

• COMM 300/ESL 300 

• workplace writing skills :  emails, letters, reports 
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COMM vs. ESL 

Content basically the same, but teaching 

approach and support are different   

 

• COMM stream has more specialization 

• essay writing, tech writing, writing for the 

health sciences, community services etc.  
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Differences 

COMM 

• English Faculty 

• Textbooks/materials for 

NS – first year college 

• 3 hours per week  

• 30-35 students per class 

• Criterion sheet for 

evaluating writing 

 

 

ESL 

• TESL trained Faculty 

• ESL texts/materials 

written for NNS needs 

• 4 hours per week 

• 25 students per class 

• Adapted criterion sheet for 

grammar & style 
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COMM 200  

Criterion  

Sheet 
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ESL 200  

Criterion  

Sheet 
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Typical ESL 200 Assignments & Tests 

• Summary of a Reading  

• Paraphrase, using signal phrases 

 

• Citation / Documentation Skills 

• APA 

 

• Essays (multiple drafts, feedback and revisions) 

• Cause/Effect 

• Contrast 

• Argumentation/Persuasion 

 

• Editing Tests 
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Final Proficiency Exam - Essay 

• Students must be eligible to write (60% or higher) 

 

• Departmental exam evaluated on PASS/FAIL basis 

 

• Double-blind marking process 

 

 

COMM/ESL 250 Upgrading 

•Semester of one-on-one instruction for students who fail 

final proficiency exam 
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Future Directions 

•Move away from modes based essays 

 

•More argumentation/persuasion and reading     

  critically 

24 



Considerations for Classroom Instruction 

• Understand assignment specifications and audience 

needs 

• Generate or gather ideas for writing 

• Present/organize content for a variety of 

genres/assignments 

• Incorporate ideas from other authors/texts/sources into 

own writing 

• Give and receive feedback to and from peers and utilize 

feedback from others (peers, teachers, tutors) 

• Manage time throughout writing process to think about, 

revise and edit work 

• Look critically (for revision) and carefully (for editing) 
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Preparing ESL Students for “Real” College Writing  

“students at two-year colleges are being challenged to write 

at quite a sophisticated level.  Writing assignments across 

the disciplines…require extensive critical thinking skills 

such as analysis, synthesis and evaluation.” 

 

• How can ESL instructors best support their students for the 

types of writing tasks that they will most likely encounter 

in their disciplines?   

 

• What steps can faculty take to assist their students in this 

process? 

     (Carrol & Dunkelblau, 2011) 
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Final Comments/Questions? 



Questions for Reflection & Discussion 

• Should college-level L2 writers always be mainstreamed 

with L1 peers, or should separate sections be available 

to them?  Who should choose? 

 

• For large-scale writing assessment, who do you think 

should grade L2 students’ text – L2 specialists only, or a 

combination of readers?  Why? 

 

• Some teachers and researchers believe strongly that 

presenting students with a “formula” for writing is 

always counterproductive.  What is your view on this 

issue? 
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