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Themes
	Client/Instructor Backgrounds & Classroom Needs

	(a) Client Background, 
Needs, & Goals
	(b) Administrative, Volunteer, 
Peer Support
	(c) Mixed-levels

	(d) Class Size


	“Where they grew up, they weren’t exposed to books very much.  School might have been
very intermittent or spotty, and they had to go a long way to get there.  The quality of education and the importance of education 
might not have been stressed or the benefits of education were marginal because even if you did manage to finish high school, there weren’t many jobs, and civil war was going to wipe out any chance of industry, commerce, or professions, and you’re going to end up in a refugee camp anyway regardless of how many years you spent in school.”  (Alex, Second Interview) 
	“There’s some sort of community spirit within the women here that are supportive of each other, so that if someone’s from the same cultural group or they make a friendship with another person in the class, that they do find ways to kind of— somehow there’s some kind of information transfer between the clients within my class than can somehow override the gaps that I not even see. “ (Jane, First Interview) 

	“One of the most damaging things is the mixed level classes.  Even if you had a purely Level 1 class, there would still be a spectrum of variety within there.  So, having a class that’s a 1/2/3 or a 1/2, I just think it’s far too much variety, and I think mixed-level classes are probably one of the biggest issues.”  (Kim, First Interview) 

	“So because my class is up to 20 people, I need to accommodate a range of benchmarks within the skills...my morning class is 20 students.  It’s full, completely full.  And my afternoon, I have 15.  That’s my limit.” (Sam, First Interview)


	(e) Skill Development (*)

	(f) Continuous Intake & Attendance

	(g) Instructors’ Undergraduate Backgrounds/TESL Training
	(h) Instructor Needs (*)

	“When you come to Canada, life is like a big wall.  There is a big wall inside of you that you have to break and then go through to the other side. … You have to explore the new world, and every time, it’s a challenge.”  (Sam, First Interview)  

	“There’s a challenge there.  Stressful because you have already planned your class until up to that point, and you are planning the next level.  All of a sudden, you have to go back.  Oh, you have to plan something that will be in the middle.  Something like that.  So, you’re planning, sometimes it works.  Sometimes it doesn’t and you have to keep making a new plan, re-plan.  I would like to change that.  I would wait at least until the semester end.  The new students should not come before that.”  (Sam, First Interview)
	“I guess the framework is meant to be the same for how we do things, but because our everyday realities are so different, you go into the classroom, and you shut your door, and it’s kind of, I mean, like most teachers, right?  What goes on within your classroom is unique, right?”  (Kim, Second Interview)  



	“I know that I need to improve my techniques in transferring that knowledge to them- the technicalities of reading and decoding, or pronunciation.  I still see the weaknesses in my ability to teach.  But I think that I’ve made a good connection with my students. “ (Alex, First Interview)


	Reading Strategies, Methods, & Challenges

	Reading Strategies

	Reading Strategies

	Reading Challenges in Class	

	L1 Literacy Problems


	“I think sometimes you do notice 
different strategies, different approaches.  There are the students who use a dictionary quite
frequently, and then, there are some who don’t as much.  There are some students who underline the words and will ask me and some students who won’t.  So yeah, I mean, there’s 
quite a difference in what they’re used to, I guess, their personalities, how they approach it.”  (Amy, Second Interview)  

	[bookmark: _GoBack]“So, what I ended up doing is differentiating the tasks that we’re doing and trying to come up with two, maybe three different methods for one assignment that can be accomplished by everyone within the group.” (Kim, First Interview)

	“I think that, for the most part, my students have little reading education and instruction in reading, probably limited access to books.  I would say they’re handicapped in their choice 
of reading material.  They seem to be 
attracted to reading, but they don’t know how to approach it.”  (Alex, Second Interview) 

	“Some people can just automatically make meaning on their own because they’re used to reading well in their own language, and so they can just pick and go with English without 
any difficulty.  And then other people are less experienced, less proficient readers in their first language, and they’re really at the beginning.”  (Kim, First Interview)  


	Assessment Expectations & Progress

	Classroom Progress

	Benchmark/LINC Level Progression
	Benchmark Expectations


	“There’s so many factors holistically that play out within the testing scenarios to determine my students’ ability on any given test on any given day, but I need to continually provide opportunities for them to show me what they can do without them sitting down with the 
test paper and sum up the situation.”  (Jane, First Interview)  

	“It’s not just for moving levels, but it’s just a formal way of showing their progress, so that 
we all know what our goals are. It clarifies.” (Amy, First Interview)

	“No, the problem really is that I can’t expect certain things necessarily from a learner who is labelled 1, 2, or 3 in certain skills.  There’s a general sense of what this learner can do and has the skill to learn to do.  And that’s sort of what you’re working with is a general sense of that.  There are certain basics that learners must have.”  (Jane, Second Interview)






